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Team Hispanic LEP Project
Description of target learners and context 
The project will be targeting the Spanish 1001 students attending East Georgia State College, a 2-year access institution that serves the predominantly rural coastal plains area of Georgia. The instructors usually teach 2-3 sections of the SPAN 1001 course both online and in-person, each with 24-30 students. The students range from dual enrollment students and college-aged students (roughly 75% of the class population) to older non-traditional students (which compose about 25% of the class); approximately half of the in person class resides on campus while the rest commute.  Most of the students have a requirement for taking a foreign language course because they did not take one in high school and 30% have the requirement for their degrees or are taking the class for personal interest. 
Outside of those demographics, other influencing factors to be considered are their available resources and life situations. Some of the students live in the dorms and have access to computer labs and tutors while other students commute to campus and may not have access to the internet or other support services due to their work schedules. In addition, some students are working full-time, have families, or are single parents. There are also clear differences in attitudes towards learning. For instance, the dual enrollment students love to learn and excel, whereas some of the students with this course as a requirement may look at learning as an obstacle to their degree. 
 Most of the students are in career paths that will make Spanish an important aspect of their jobs. Depending on their degree, students will likely have different perspectives and expectations of the class. For instance, there are nursing students who may have clients where some understanding and medical and physiology vocabulary would be helpful. Psychology and Social Work students will need to be able to communicate with adults and children on an interpersonal level. Education majors will find general vocabulary helpful when working with Hispanic families. Criminal science students will often end up in law enforcement and will want to know imperative commands and descriptive words. In addition to the career-based aspects, there are those that hope to be able to use their skills in travelling as well. The learning of the language is easy from an academic perspective. It is the goal of this project to help impart more than just grammar and vocabulary. Through scaffolded and exploratory lessons culminating in several authentic learning experiences, the team hopes to impart a greater understanding and appreciation of Hispanic culture as well. 
Statement and justification of learning experience objectives
We created this project because over the last few years under our new political administration, the attitude towards learning a foreign language and immigrants, is becoming slightly hostile in the classroom. For instance, students complain about “having to learn Spanish” and claim that native Spanish speakers should “learn English” and that Americans “should not have to learn another language.” This egocentric or nationalistic attitude prevents students from truly embracing the culture of education, which is to grow, learn, and appreciate the people and world around them.  It is our hope that by exposing them to authentic learning experiences and the culture of the Hispanic community that they will see the learning of the language in a different light. Additionally, their interactions will be less adversarial and be more insightful with a deeper understanding of the cultures involved. 

Our objectives are that students will: 
· gain a cultural understanding of what it is like to be a Hispanic immigrant in the United States. 
· gain an intercultural understanding of communication
· have opportunities to start building relationships within the local Hispanic community
· correct common misconceptions concerning immigrants and Hispanic peoples and cultures
In having a cultural understanding of what it is like to be a Hispanic immigrant in the United States, the student will realize that immigrants living in the United States are not adversaries but rather potential citizens who wish to live normal lives.  As an example of the activities that we will be using to accomplish this objective, we will be showing the student media and resources that will help them shop at a tienda and dispel myths, but also exposing them to the opposite perspective of a Spanish speaker shopping in a grocery store. The attempt to shop in a tienda speaking only Spanish will help reinforce what the immigrants face on a regular basis.  This empathetic realization will help with the daily interactions they may have with immigrants in their jobs if working with the immigrant population and their families, or in their interactions with the immigrants in their place of work. 
Along with the standard academic studies of language, vocabulary, and grammar, having a grounding in the intercultural understanding of communication, the student will be able to communicate more effectively in a wider variety of situations. There are sections covering a variety of countries as well as the experience of the community culture here in the United States.  The broad general exposure to a variety of Hispanic countries will be used to illustrate common experiences and create bonds between students and the local Hispanic community. 

Our learning task literally puts them in direct interaction with the local Hispanic business community. This is invaluable experience in the real use of language as a way to communicate with Spanish speakers in a practical situation. In visiting the stores, taquerias, ice cream parlors or bakeries, they will get to have an exciting and hopefully positive experience and have the opportunity to begin building relationships with those businesses. Even if they do not revisit the same store, the intimidating step of that first visit with all the likely accompanying unfounded fears are gone for other locations. 
Finally, in being exposed to and dispelling common misconceptions regarding Hispanic immigrants and their cultures, the student will be able to speak intelligently from a position of knowledge about policy and the role of immigrants in the United States. There will be entire cultural learning activities that are dedicated to both exposing and clarifying common misconceptions about Hispanics and Hispanic culture.  
All of these objectives will pay huge dividends for the work that the student will put into the course. They will have daily interactions with the largest ethnic minority in the United States and the second most spoken language in our country. There will be many opportunities for them to continue learning and using their skills both for personal and professional growth. 
Details of prototype learning experience 
Team Hispanic will be using the immersion technique through Destinos, which is an online Spanish telenovela in order to teach Spanish in context. The culture, accents, and dialects of four Hispanic regions (Spain, Argentina, Puerto Rico, and Mexico) are explored in this system. Week 1 of the timeline will focus on introducing the students to the textbook system, how it works, and basic Spanish phrases for introducing oneself or others. Weeks 2-4 will focus on the country of Spain, its culture, and learning the present tense. Week 5 will include a review of the culture of Spain and the grammar learned in this section along with Test 1. Weeks 6-8 will focus on the country of Argentina, its culture, and learning the preterite or past tense. Weeks 9-11 will focus on learning about Puerto Rico, its culture, and learning the imperfect tense. Week 12 will include a review of the culture of Argentina and Puerto Rico and the grammar learned in this section along with Test 2. Weeks 13-17 will focus on the country of Mexico, its culture, and learning about commands and the subjunctive mood. Week 18 will include a review of the culture of Mexico and the grammar learned in this section along with Test 3. For the purpose of meeting our learning objectives (i.e. students will gain a cultural understanding of what it is like to be an immigrant in the United States; students will gain an intercultural understanding of communication; students will have opportunities to start building relationships within the local Hispanic community; students will correct common misconceptions concerning immigrants and Hispanic peoples and cultures), Team Hispanic will be adding to this curriculum two mini-projects which have authentic learning tasks associated with them and one major project-based learning activity which has a research component associated with it.
 During Weeks 1-5, the professor will be scaffolding and modeling (Knapp, 2001) the correct way in which to introduce oneself and have a small conversation in Spanish (i.e. ask the name of another person, ask about the origin of another person, ask about another’s well-being, etc.). The professor will demonstrate how to conduct introductions through short video clips. For instance, the professor will require students to watch short video clips from Spain, Argentina, and Mexico prior to coming to class so that students are ready to discuss the various ways in which one can greet one another or say farewell in Spanish. In class, the professor will discuss the cultural relevance of these video clips with the students, provide guidance on pronunciation, and model how to conduct the introductions with students in the classroom through repetition of the vocabulary and phrases necessary for the small conversations/dialogues. Once the professor has reviewed and demonstrated the concept to students a few times, the students will participate in a role-playing activity in which they will partner with a classmate and be given a sample dialogue or script to read through with one another (i.e. scaffolding).  The students will each be given a script to read through and practice with a partner so that they are able to complete the entire task together. While some students may be able to complete the dialogue without a script because they have taken Spanish before or have some prior knowledge of the language, most of the students in the class will have no prior knowledge of the language coming into the course. Therefore, providing the scripts and a dialogue to the students will ensure that each pair of students can successfully complete the authentic task assigned to them (Knapp, 2001). As students practice introductions together, the professor will walk around the classroom monitoring their progress and coaching them as necessary (Knapp, 2001). Gradually towards weeks 4-5, the professor will slowly start the fading process and allow the students to complete the introductions on their own and will remove their scripts/dialogues that were used in the scaffolding process (Knapp, 2001). These elements are all part of the Cognitive Apprenticeship model but are also very useful in the development of other constructionist models and directly relates to the Learning Communities model feature of “focus is on process as well as on product” (Knapp, 2017, p.1).
 	At this point, during Week 5, the first of two mini-projects will be explained. In order to introduce the topic of visiting a local tienda (store), the professor will show a few brief video clips. Prior to the videos, the professor will ask some questions regarding if any of the students have ever been to a local tienda, if they know where any tiendas are located, and if they have not been, why have they not visited. After writing on the board some of the reasons why students haven’t visited a tienda, the professor will play the first video. The first video (La tienda) will be one in which a non-Hispanic young woman interviews her friends and family members concerning some reasons why they do not shop at Mexican supermarkets. This video will provide an insight into some common misconceptions about Hispanics and their culture as well as help students address their feelings of comfort or discomfort with people who are different from them. After watching the video clip, the professor will ask the students to compare their responses with those from the friends and family members who were interviewed to see if there are any commonalities. 
Next, the professor will show a video of a Hispanic person explaining to other Hispanics how to purchase things in an English-speaking store: Una tienda inglesa . After watching the video, the professor will ask students what they learned from the video (i.e. Are there any similarities or differences between cultures presented in the video? Are the questions, phrases, and the items mentioned in the video things that they also need to know for their visit? What surprised them about the video? What did they find interesting?). Since Mini-project 1 will require students to visit a local tienda in their area and converse in the target language with either the owner or sales clerk in the store, for homework during Week 5, students will be asked to brainstorm possible questions and vocabulary words that they might need to know in order to complete the authentic learning task.  To aid in this process, the professor will use PowerPoint slides with photos from various tiendas (Michoacana, Los Amigos, La Superior, and La Pasadita) in order to prepare students for what they may expect to encounter in the store. For instance, the PowerPoints will include photographs of snacks, beverages, meats, cheeses, breads, spices, ice cream, candles, and other foods and desserts. These PowerPoints will allow the students to begin to formulate or build a construct of a tienda and its culture. Students will then be able to examine the photos and begin constructing the types of questions they may want to ask, items they may want to inquire about, and work in a social group setting in order to build onto their knowledge. Thus, the students become part of the process of learning, are socially engaged with one another and the community, and will produce a product (i.e. list of questions and phrases they will need for their visit).  After working on their questions along with vocabulary lists inside and outside of class this week in a type of Learning Communities model, students will be asked to share their questions and phrases with the class in order to receive feedback from the professor and their classmates (more knowledgeable others).  

During Week 6, mini-project 1 (visit to a local tienda) will be completed. The point of this authentic learning task is for students to not only use the target language in a real-world situation, but it is also to establish a link or connection between the students and the Hispanic community. By encouraging the students to visit a Hispanic store and speak with a member of the community, the task allows students to begin building relationships with a person from another culture. This authentic learning task will require the students to say hello to the salesclerk or owner, introduce him/herself, ask the salesclerk or owner his/her name, ask how he/she is doing, ask where he/she is from, tell the salesclerk/owner it is nice to meet him/her, ask a few questions about an item or items in the store, complete a purchase, say thank you to the salesclerk or owner, and say good-bye in the target language. Once the students have left the inside of the store, they will be required to take a selfie outside of the store with their purchase (i.e. a small inexpensive item such as a snack or beverage) that they will post on the Discussion section on D2L (Desire2Learn). In addition to the photo, the students will be required to write a Yelp style review in Spanish, which will consist of two elements: 1) A review of the store and 2) A review of the item purchased. During Week 7, this Yelp style review will be posted to the Discussion section on D2L (Desire2Learn) so that students can use the reviews to aid them in deciding where they would like to visit when they repeat this learning task for the second time. During Week 7, the students will also be asked to share their experiences with the class (i.e. what went well, what did not go well, what they could do next time to improve on the authentic learning task experience, etc.).     

The articulation and reflection of this authentic learning task will be an important part of mini-project (Knapp, 2001). For instance, the learners will be required to explain their thoughts and feelings surrounding their experience of using the target language in a real-world context. Learners may be asked if this experience made them see immigrants in a new light, especially concerning how fast they must learn English in order to cope with everyday activities that they face when arriving in the United States. Thus, this mini-project may help students empathize with immigrants and some of the hardships they face when first moving to a new country. Lastly, after discussing and reflecting on their thoughts and feelings, students will be asked to think about how they may improve and expand on this authentic learning task for their next mini-project. Students may explore new venues, develop new questions for the authentic learning task, ask others to partner with them to visit a certain tienda, and experiment with various dialogues in order to gain more expertise in this area of communication (Knapp, 2001). Thus, while this is a Project-based authentic task, it also has links to the Cognitive Apprenticeship model and the Learning Communities model due to the emphasis on reflection and self-improvement. 
 
During Week 8, students will complete mini-project 2 (revisit a local tienda or visit a new tienda). Students will utilize the information they gained from the reflection and exploration of their first visit in order to improve their script/dialogue and comfort level with the cultural experience. After completing the same steps as in mini-project 1, students will be required to submit their selfies and Yelp style reviews for mini-project 2 during Week 9.
 
On Week 10, the major project-based learning activity will be introduced. This research based project will require students to choose a hobby or interest of theirs and research how this hobby or interest is similar or different in a Spanish speaking country (research will be conducted in Spanish for this project). For instance, is this hobby or interest more or less popular than in the United States? Are there any differences in style, rules, standards, or elements associated with this hobby or interest? Are the same types of people drawn to this hobby or interest as in the United States? Do the people interested in this hobby have the same types of reasons for liking it? Are there any benefits to this hobby or interest that are not associated with it in the United States? Are there any disadvantages associated with this hobby or interest that are not associated with it in the United States? Are there any differences associated with gender, economic status, etc. for this hobby or interest? Are there any national associations or native clubs specific to their chosen country? Are there any international organizations that officiate competitions? If there are organizations within the country that officiate certain competitions, how did that country do in a specific competition? 

During Weeks 12, 14, and 16, students will be allowed time in class to work on their major project-based learning activity (students should also be working on it outside of class as well). The professor will model how to find news resources in the target language. For instance, the professor will demonstrate news sites from Spain (such as ABC and El País), Argentina (such as Clarín and La Nacíon), Puerto Rico (such as El Nuevo Dia and El Vocero), and Mexico (such as El Universal, La Jornada, and Reforma) which will be useful in finding articles related to the hobbies and interests which students may be researching in these particular countries. In addition to news sites, students will be allowed to use Spanish blogs and Spanish YouTube videos as resources for their projects. The professor will encourage students to find Spanish forums related to their hobby or interest and post questions in the target language they may have concerning the topic. By using Spanish blogs, YouTube, and forums, students may be able to find experts in the field or more knowledgeable others who can provide insight into the hobby and culture of that interest in a particular country. Students may even be able to establish a relationship or build a friendship with a person from these online global communities through their research (i.e. Learning communities). The professor will also bring in a librarian during Week 12 in order to help students with researching their projects (i.e. using GALILEO and/or other available databases in the target language). 
 
During these class sessions (Weeks 12, 14, & 16), students will also be able to confer not only with the teacher but also their peers (Learning Communities). Students who selected similar hobbies or interests will have the opportunity to share their findings and resources with one another in order to improve their research and project in general. After conducting research and gathering their information in Weeks 12 and 14, students will begin writing their 1-2 pages research papers in Spanish and putting together their 2-5 minutes oral presentations in Spanish along with their slides (i.e. PowerPoint, Google Slides, Prezi). The professor will demonstrate to students how to change the language in Microsoft Word and in other software programs so that they can write in Spanish without any interruptions due to the autocorrect features of said programs.
 
During Week 18, students will finalize their major project-based learning activity and present it to the rest of the class. After presentations for each class period, the professor will lead a discussion asking students to reflect on what they learned from each of their classmates’ projects. For instance, students may be asked what insights into the culture they learned from the presentations that day, what struck them as interesting or unique about a certain hobby, and what connections they may have made between themselves and the peoples or hobbies discussed? Thus, once again while this is a project-based learning activity, there are also key elements of the Learning Communities model tied into it with the amount of self-reflection and self-improvement promoted within the class structure.
What authentic Learning task(s) will your learners be doing during the experience? Explain what makes this task(s) both authentic AND usefule for learning.
The community interaction as well as intercultural communication skills required for the two mini-projects (visits to the local tiendas) make these both authentic and useful for learning. Most students would find visiting a local store and buying snacks to be a worthwhile and useful experience, especially if hungry. Thus, while this task seems trivial, it teaches a valuable skill set. These tasks are authentic in that the students are placed in situations in which they have to meet and talk with a person in the target language who may be of a different cultural and linguistic background. This task also aligns with and supports a few of Team Hispanic’s learning objectives such as students will gain an intercultural understanding of communication, students will have opportunities to start building relationships with the local Hispanic community, and students will correct common misconceptions concerning immigrants and Hispanic peoples and cultures. It is only through shared authentic experiences that non-Hispanics will be able to bridge gaps between themselves and the Hispanic community, reconcile any misconceptions they have about one another, and begin to form relationships. Thus, these two mini-projects with authentic learning tasks will aid in this process. John Dewey once stated, “Education is a social process; education is growth; education is not preparation for life but is life itself” (Knapp, 2017). Therefore, these authentic learning tasks place students in a real-world context, allow them to be social, and grow as a result of their experiences. This growth is not only academic but also personal so that they can become an asset and part of their local communities.

In addition to the two mini-projects, the major project-based learning activity is also an example of an authentic learning task. While this major project-based learning activity is referred to as a research project, it is so much more than just a paper and a presentation. For instance, students will have the opportunity to develop their research skills, communication skills, technology skills, and language skills all at the same time. Students will be asked to find online chat rooms, forums, and other online communities in which to communicate with native Spanish speakers regarding the hobby or interest they are researching. Students will be encouraged to find YouTube influencers, leaders of fan clubs, organizations, etc. to inquire about the culture and community surrounding their chosen topic. These types of online interactions such as reading blogs, forums, and watching videos are all things that people interested in something would do normally. Thus, there is worth and use to them. Adding the element that students must communicate and use the target language in their discussions and research ensures that students are developing their communication skills in the target language. The research skills they acquire during the project will also serve them in the future; they are able to use the information they learn concerning how to find articles, cite them in their papers, etc. and transfer these skills across the curriculum to their other courses. Thus, once again, the task is not only beneficial for them academically but it also helps them build social connections, learn to communicate more effectively, and gives them insight into a more global perspective, which relates back to our learning objectives.
Fit with chosen Instructional Model(s)
Out of the four possible learning models presented as part of this project, we felt that Project Based Learning (PBL) and Learning Communities (LC) most closely matched our vision of the project even though we have used elements of the other models such as cognitive apprenticeship as mentioned in the prototype section. Both our chosen primary learning models complement each other and even overlap with several features that are common across many constructivist models.  The Authentic Learning Task and our approach integrated all the key features of both these models in different parts of the overall class.  

Project Based Learning is a learning model that has students engage in a complex problem, complete research, and synthesize data, to produce an artifact. It has seven key features: 
1. Learner-Centered Environment
2. Collaboration
3. Curricular Content
4. Authentic Tasks
5. Multiple Expression Modes
6. Emphasis on time management
7. Innovative assessment 

The first feature is that it focuses on being a learner-centered environment.  The learning in the projects is distinctly student centered as the students will guide the choice of vocabulary of ingredients, flavors, and concerns that are important to them in the visit project and they get to choose the topic of research for the major research project. This relates to the third feature of Curricular content because though there are clearly articulated goals and standards for each project, the learning is not driven by an established curriculum but by the project and student interest/needs.  

 The Authentic Learning Task of visiting and conducting business in a Hispanic establishment is particularly valuable because it is a practical experience in the real world that they are preparing for, and attempting that provides a real-world connection outside the classroom.  Though there may be a standard ‘script’ for many business transactions, the specifics depend upon that particular interaction or what the student decided to ask about or purchase.  The artifact in that case is a Yelp style review both of the business as well as the items purchased. These can help inform current and future students for their visits.  In the Major Learning Project the student will be learning how to use and navigate real native language resources, not just digesting prepared materials from the instructor.  The materials used to prepare for the Authentic Learning Task and Projects is presented using Multiple Presentation Modes. YouTube videos, slide decks, their texts, live practices and various electronic communities will be used to help prepare the student for success. After visiting the tienda, students are then allowed to use their cell phone to take a selfie of them with their purchase at the store. They will then post this selfie and their Yelp style review of the store and item purchased in Spanish on the Discussion section on D2L. Thus, students are able to use multiple methods of planning, developing, and sharing their experiences of the authentic learning task. 

The authentic tasks also require collaboration. For instance, students practice with partners in class in role-playing exercises in order to prepare for their visit to a local tienda. They are provided useful feedback from their peers as well as the professor in order to encourage and support their interdependence. After the task, as mentioned above, the students are brought together to review their experience. Time management is central to the pacing to allow the students to get the most from the Authentic Learning Task. Students need to have “adequate time and materials to support meaningful doing and learning” through the projects (Michael Orey, Emerging Perspectives on Learning, Teaching and Technology 136). After the task, students will have ample time to discuss in the reflection so that the tasks become more meaningful and relevant to their lives. For instance, students can discuss how this experience may have changed their perception about second language learners (i.e. immigrants who are learning to speak English) and their comfort level around people who are different from them; these types of conversations in a safe learning environment can lead to a deeper cultural understanding, empathy, and ability for students to work in harmony with a diverse group of people.

The last feature we considered is Innovative Assessment. Not only for the student, where there is a focus on the reflection, for improving their skills for another visit or topic, but also for the instructor in trying to assess if the Project Objectives are actually being accomplished. Sentiment is notoriously difficult to assess, and sentiment about such a timely and sensitive topic particularly so. There are many touch points with the student to gather this information, both formally and informally, particularly in the many reflection discussions. More detail is available in the Evaluation section.

This project also is encouraging a secondary learning model, Learning Communities (LC) which also has the instructor acting as facilitator. In the EPLTT, it dictates that, “The goal of the learning community is to create an environment in which learning and deepening understanding are the primary focus” (Buffington, 2003).  The design of our project specifically fosters this type of interaction where the students work towards the common goal of our Authentic Learning Task. Knapp proposes the following set of features that are core to Learning Communities: 
· Students (or workers) are constructors of knowledge.
· Focus is on process as well as product.
· Learning or completing work emphasizes social engagement.
· Disciplines are viewed as intertwining studies or areas of expertise.
· Curriculum or product development evolves from real-life questions or concerns.
· Information access includes global sources of information.
· Evaluation includes formative assessment and focuses on self-improvement.
· Reflection is integral to the process

As we can see, there is significant overlap between LC and PBL, and across even other models that are of the Constructivist school. For instance, the Students are core to the experience of constructing knowledge, as they are the ones driving the vocabulary and real-life questions that they are learning to address actual concerns for things such as likes, dislikes and allergies. Where this model differs is the focus on the class or community interactions to build knowledge from a variety of sources. 

The population of the class includes a significant portion of non-traditional students and also there are a wide variety of majors, each discipline has a unique perspective on the class.  There is a large focus on sharing with each other in the preparation. The learners will get to hear vocabulary and grammatical structures that are important to each other, and in the process covering any gaps that they may have in their own preparation.  As stated in the PBL section, the class will have to collaborate closely in situations such as practice to increase their confidence and skill. Additional resources will be shared from many sources, Hispanic media, video interviews, recordings, and other global resources of their own discovery such as vlogs and eCommunities and web sites. 

 After the Learning Tasks or the major learning project, the class comes together again in a reflection of what went well and what did not go well, as well as what could be improved for the next visit.  Normally students would have to accumulate these experiences individually, through single interactions at a time; however, group reflection allows students to be able to accelerate that learning by sharing with each other.
Evaluation/assessment component for learning experience
During the evaluation and assessment process, multiple types of measures will be utilized. For instance, our first learning objective is that students will gain a cultural understanding of what it is like to be an immigrant in the United States. This learning objective will be measured informally through discussion and reflection. After completing each mini-project with the authentic learning task of visiting a local Hispanic store, students will be asked to examine their feelings and discuss whether or not they now have a new respect and feeling of empathy for immigrants who come to the United States, are immersed in English, and must struggle to communicate while navigating through the needs of their daily lives. Through the articulation and reflection of their experiences as a second language learner at the store, students should gain a cultural understanding of what it may be like to be an immigrant. The professor should then be able to observe and evaluate whether this task and subsequent discussion of it accomplished the objective.
 
 Team Hispanic’s second learning objective is students will gain an intercultural understanding of communication. This learning objective will be measured both informally as well as formally. The professor will informally assess students’ ability to navigate and communicate within the Hispanic culture based on their self-assessment of their progress during their authentic task visit to a Hispanic store. For instance, students will be asked to describe whether they were able to successfully engage in conversation, ask questions, and understand directions or responses. The professor will also formally assess the students’ ability with an exam. For instance, students may be asked to recreate a sample dialogue from their experience in order to illustrate that they know how to use the formal “you” rather than the informal “you” in Spanish. Since the salesclerk or owner of the store is a stranger and someone whom respect would need to be showed, the students must demonstrate this concept through the formal use of the “Usted” in the creation of their dialogues. This is an intercultural form of communication in Spanish that would be able to be assessed and measured in the evaluation of our learning objectives.
 
Team Hispanic’s third learning objective is students will have opportunities to start building relationships within the local Hispanic community. This objective will be measured through observation of student discussions, the submission of student products, and a survey. Informally, the professor will observe and evaluate student discussions for the mini-projects (visits to a local tienda) as well as the major project (research of a hobby or interest in a Spanish country). During the mini-projects, students will have opportunities to build relationships with the salesclerks and/or owners of the local stores they visit. The way in which students discuss their interactions (informal assessment), whether they revisit this same store (informal assessment), and the Yelp style reviews (formal assessment) that students will provide will allow the professor to assess if the experience has resulted in a relationship between the student and the local Hispanic community. 

The major project will require students to reach out to more knowledgeable others online as well as in the local community. The use of these documented contributors (members of forums, group or organization leaders, etc.) embedded within the research project will allow the professor to formally assess whether students are able to build relationships in the Hispanic community. A survey will also be used at the end of the semester in order to gauge whether students felt they made connections and friendships within the Hispanic community through their project-based learning activities. Questions on the survey may include the following: How many times have you communicated with one or more of the native Spanish speakers with whom you have interacted during your course projects? Do you plan on maintaining contact with any of the native Spanish speakers with whom you have interacted during your course projects? Why or why not? Do you plan to revisit any of the local tiendas that you visited for your course projects? Why or why not?  Do you feel as if you made any new friendships (i.e. with the native Spanish speakers) through your course projects? Why or why not? Through the evaluation of students’ responses to some of these survey questions, the professor will be able to measure whether students were able to form connections and build friendships within the Hispanic community.
 
Lastly, the fourth objective is students will correct common misconceptions concerning immigrants and Hispanic peoples and cultures. This objective will be measured informally through class discussion, reflection, and via the survey at the end of the course. One way in which this objective will be measured is through an informal class discussion based on the reasons why non-Hispanics do not visit local Hispanic stores. During Week 5, the professor will show a video (La tienda) in which a non-Hispanic young woman interviews her friends and family members concerning some reasons why they do not shop at Mexican supermarkets. This video will provide an insight into some common misconceptions about Hispanics and their culture as well as help students address their feelings of comfort or discomfort with people who are different from them. After watching the video, the professor will ask the students to compare their responses with those from the friends and family members who were interviewed to see if there are any commonalities.
 
After completing the mini-projects in which students visit a local tienda, students will be asked to discuss and reflect on some of the misconceptions they may have had regarding Hispanic stores or people and how their visit changed or reshaped their thoughts. The professor will be able to informally evaluate and assess whether students are meeting the learning objective through this exercise. Lastly, the survey at the end of the course will also address this learning objective by asking some subtle questions that pertain to preconceived notions about immigrants: What are a few important things that you learned about immigrants this semester? Did you learn anything surprising or notable about Hispanic people? Name at least one idea that you had about Hispanic people that was challenged during this course. Name at least one idea that you had about immigrants that was challenged during this course. What are a few important differences in Hispanic culture that you noted between countries we have studied?  Through the evaluation of students’ responses to some of these survey questions, the professor will be able to measure whether students were able to correct some of their preconceived notions concerning immigrants and Hispanic peoples and cultures.
Defense of instructional decisions, based on ideas from this course
One design decision that our group made was about our choice of textbook. For instance, we elected to teach through immersion using a telenovela since it will expose students to more culture and the Hispanic community rather than teaching through grammar and a traditional textbook. We believe that teaching through a traditional grammar textbook system would deter from the Learning Communities we are trying to build and foster within our course. The telenovelas allow students to “intertwine studies or areas of expertise,” develop their own “questions or concerns” based on what they experience, and become constructors of their own knowledge (Knapp). In addition, teaching through this system also creates more opportunities for a learner-centered environment, collaboration, and authentic tasks, which are key elements in the Project-based Learning model. Students have the chance to work with their peers in order to understand and reflect on what they are watching and experiencing, and the professor is able to provide modeling exercises in the target language in class while the telenovela provides it outside of the classroom. Thus, the decision to use an online telenovela rather than a traditional textbook to meet our learning objectives seemed to be a better choice to ensure adequate exposure to the target language. 
Another design decision that we made was in relation to how our students would interact within the local Hispanic community in order to meet our learning objectives. For instance, originally, we thought about using Learning Communities and establishing a connection between our SPAN 1001 class and a local ESOL (English as a Second or Other Language) classroom. Our idea was that students in our SPAN 1001 class could tutor elementary or middle school ESOL students or participate in a reading program in order to foster interaction. However, we decided against using this type of activity within the community due to time management issues and logistics. Instead, we decided that students would visit a local Hispanic business. Eventually, we choose a visit to a tienda because it allowed for the most cultural exposure and discussion within the classroom context. In addition, it provided the perfect opportunity for individual learning based on student preferences. Moreover, it provided authentic learning experiences that could be used to build and maintain relationships between the students and the Hispanic community. 
Lastly, we debated on how to approach the elephant in the room--the misconceptions, prejudices, and stereotypes that students may have about Hispanic people. Since this was one of our main learning objectives, we wanted to approach it in a subtle way and allow for a safe environment for discussion. Rather than directly addressing the issue and giving a list of common misconceptions and stereotypes of Hispanic people, we chose to indirectly address stereotypes and misconceptions through the preparation for the authentic learning task (visit to the tienda). For instance, we selected a video in which a non-Hispanic young woman asks her family and friends why they do not visit Mexican supermarkets. This video is a great way in which to get students to start thinking about why they do or don’t visit them either. Thus, it creates a bridge to this topic and allows the students to help guide the discussion and reflection (learner-centered environment). Following this video with a another video of a native Spanish speaker teaching other Hispanics how to make purchases in an English speaking store is also a decision that we chose. We wanted our students to be more empathetic to the plight of non-English speakers. They will more than likely receive first hand knowledge of this experience when they visit a tienda. Suddenly, they will become a stranger or foreigner within their own country through this experience. They will be able to see how difficult learning and speaking another language might be and become more sympathetic to the plight of the immigrant. The decision for the learning task and the videos are in our opinion much more effective than asking the students to write a paper about what it is like to be an immigrant in the United States; they will not only know but also feel it and experience it. 

Most of our decisions regarding our design were founded on the Constructionist models. We feel strongly that when students are given more control over their educational goals, their interests, and content, then they become more engaged, active learners. Thus, our design decisions revolved around our role as the facilitator of learning, and we tried to make our classroom and learning experience project learning centered.
Future Plans
As demonstrated in our LEP, our focus has been on the implementation of the Project-based Learning model. In the future, Team Hispanic would like to incorporate more activities which follow the Learning Communities model. We have discussed adding three additional components to the curriculum in the future: partnering our SPAN 1001 class with an ESOL classroom, working with the Latino Outreach or the Migrant Education Agency, and asking for immigrant community volunteers to share information about their native countries. 

Since English speakers often find learning a second language intimidating, we brainstormed ways to encourage interaction in non-threatening/non-intimidating situations to allow shared learning. For instance, students often feel more comfortable interacting with native speakers who are children rather than adults because of fears of judgment. Thus, we discussed working with an ESOL classroom for one-on-one in-person interaction. Since this will be very demanding logistically, we will try to implement this idea in the spring or fall of next year since it will require the cooperation of a few different teachers. We also would like to create opportunities to work with either Latino Outreach (a program at Georgia Southern University) or the Migrant Education Agency which provide many outreach services in the Hispanic and Latino communities for things like camp and learning opportunities (tutoring, workshops, etc). Working with programs such as these would provide our students who are in the fields of education, health, and social work opportunities that would be beneficial for their future careers (as well as help them with their skills in learning the target language). Lastly, we discussed adding a “Meet an Immigrant” segment to our class curriculum. Once every two to three weeks, a local community member would have the opportunity to share with the class his/her experience as an immigrant. This “Meet an Immigrant” segment would be conducted in a video format so that volunteers would be able to film a 3-5 minute video introducing themselves, where they are from, their profession, what brought them to the United States, and discuss any information that they wanted to share with students about being an immigrant in the United States. Recently, I sent out a call for volunteers, and I have already had at least 4 friends from various countries volunteer to take part in my video series for my class. Thus, I will have volunteers from Peru, Argentina, and Mexico represented. As the word spreads, we hope to have more volunteers share their experiences so that students can see and understand that immigrants are people too, and they contribute to our local communities.


Appendix
All appendix course materials and resources are available at:
https://drive.google.com/drive/folders/1Vf_XGcDEQtbxiWUEpq82myPWbS2ovIKE 
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